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INTRODUCTION

He toi tupu, he toi ora, he toi i ahu mai i Hawaiki

(Ngä Toi i roto i te Marautanga o Aotearoa 2000)

Ko Mäungapiko te mäunga

Ko Pärengarenga te moana

Ko Ngäti Kurï te iwi

Mäungapiko is the mountain

Pärengarenga is the ocean

Ngäti Kurï are the people

The New Zealand Ministry of Education has developed a Mäori arts curriculum document that provides a platform for teachers in the Mäori language immersion environment.

Its delivery has had a major impact on the teaching and learning of Ngä Toi, The Arts in Mäori immersion schools.  This report is a brief synopsis of the present situation for the arts within schools where the medium of instruction is the Mäori language.

It covers five key areas:

1
Ngä Toi The Mäori Arts Curriculum, in Mäori Immersion Schooling

2
Artistic Traditions of Mäori

3
Teaching and Learning Approaches for Ngä Toi in Mäori Immersion Schooling

4
Creativity within the Ngä Toi Curriculum

5
Teacher Training and Mäori Arts in Mäori Immersion Schooling.

NGÄ TOI, THE MÄORI ARTS CURRICULUM,
IN MÄORI IMMERSION SCHOOLING

The Mäori arts curriculum, Ngä Toi i Roto i te Marautangao Aotearoa, was developed in 2000 to provide support and guidance for teachers in Mäori immersion schooling environments. Its implementation phase, providing professional development for teachers, began in 2002.
Mäori immersion schooling has paralleled the renaissance of Mäori language in Aotearoa/ New Zealand over the last twenty years.  At the primary school level (ages 5-12 years), the present alternatives for children wishing to learn in Mäori language are Kura Kaupapa Mäori and Whänau Rumaki in general-stream education.  

Kura Kaupapa Mäori are for children learning in the medium of the Mäori language and through Mäori pedagogy and methodology. They are set up independently of general-stream schools, though most operate under the umbrella of the Ministry of Education.  They cater for children from five to twelve years of age.

Whänau Rumaki are total immersion Mäori language units set up within general-stream school systems and operate under the governance of each school's Board of Trustees.

At the secondary level (ages 13-17 years), there is a growing number of Whare Kura (Schools of Learning) where the teaching and learning is conducted primarily in Mäori. Whare Kura is the secondary education equivalent of the primary-level Kura Kaupapa Mäori.  They are often physically attached to Kura Kaupapa Mäori schools.  

In some tribal areas, all three levels, Köhanga Reo (Early Childhood Mäori Immersion), Kura Kaupapa Mäori and Whare Kura operate inside the same establishment. They are often tribally based and physically positioned around a marae, an area centred on a large meeting house, where the people have ancient connections to the land.

Kura Kaupapa Mäori and Whare Kura each in turn came about through pressure from the Köhanga Reo movement, which developed to cater for children learning at the pre-school level in the Mäori language, from a Mäori perspective. Köhanga Reo was started at a grassroots level as part of a thrust to save the Mäori language and also to empower Mäori to take control of their own destiny.  The families manage the schools themselves.  

The arts are timetabled and resourced in a variety of ways within Mäori immersion education throughout the country. There is growing evidence of Ngä Toi, the Mäori arts, being implemented to a greater extent as a result of the present development of the Mäori arts curriculum document, Ngä Toi i Roto i te Marautanga o Aotearoa.  

In the past, teaching of the Mäori arts was dependent on having specialist expertise in the schools. Teachers were obliged to translate the general-stream documents and resources for use in a Mäori language setting. Alternatively they would start from scratch and develop their own resources, consulting with iwi, hapü and whänau (people of the tribe, sub-tribe and families).  Valuable though this was, it was extremely time-consuming and energy draining. 

The Ngä Toi curriculum document provides a solid base and a framework for all teachers in Mäori immersion to plan their units of work. While consultation with experts in their iwi (tribal region) does still take place, teachers are now better supported in developing their classroom programmes.

The New Zealand Ministry of Education has established a training programme to ensure that the curriculum document is used in schools.  The forty trained lead facilitators emerging from the programme have become 'national facilitators' for the delivery of the Ngä Toi curriculum.  The aims of the Ngä Toi teacher training are to provide professional development for teachers and to support them with resources to implement the curriculum. Currently, most of those resources are at a draft stage and not yet published. They are being trialled by the national facilitators within their training packages. Amongst the resources are tapes, videos and unit plans that have been made available to all teachers nationally on-line. 

The Mäori arts document is different from the general-stream document, having been written by Mäori, in the Mäori language, from a Mäori worldview.  The philosophy and methodology in the Mäori document differs from the general-stream document, particularly with the integrated nature of the Ngä Toi disciplines. The Mäori document identifies three disciplines rather than four.  They are Ngä Mahi a Te Rëhia (Dance and Drama), Toi Ataata (The Visual Arts) and Toi Puoro (Music).  The English document separates dance and drama; whereas in the Ngä Toi curriculum statement, the dance and drama disciplines are presented together under the title Ngä Mahi a Te Rëhia. This discipline includes areas such as story-telling, whaikörero (speech-making), weapon training, games, korikori tinana (Mäori movement), dances of different cultures, stilt walking and ritual encounter such as pöwhiri.

Each of these dance and drama areas is a rich blend of many arts disciplines.  For example, the pöwhiri (welcome ceremony) is a ritual encounter involving the tangata whenua (the people of the land) and manuhiri (visitors).  The ceremony encompasses the karanga (call), karakia (incantations), wero (challenge) and whaikörero (speeches).  The ceremony is neither dance nor drama yet it incorporates aspects of each.  In a sense, it is a performance-art, in that an 'audience' is a crucial part of the process. The pöwhiri requires the participants to engage in acting, moving, singing, mime, dance and drama in a public exhibition. It is by definition an art, in that human creative skill is called upon and brought to the fore.  Such special occasions as pöwhiri typify the long tradition of incorporating the Mäori arts into everyday life. Such Mäori experience and knowledge forms the basis of our arts curriculum. 

The professional development programme has encouraged thought and debate regarding the challenges presented by Mäori arts curriculum.  An interview with Sophie Tukukino, Principal of a Kura Mäori (Mäori school) where the Ngä Toi curriculum is being implemented, reveals both her natural understanding of the nature of Mäori arts and a willingness to critically explore the issues faced by teachers in implementing the Ngä Toi curriculum.  

Sophie comments that some aspects of teaching the Mäori arts curriculum can be viewed as uniquely tikanga Mäori (Mäori ways and customs) and yet other parts are universal.  For instance, timetabling of the arts can be determined by tikanga Mäori, with its particular attitudes to time.  Time for Mäori is a flexible phenomenon.  She indicates that other indigenous people in places such as Canada hold common understandings about timelines and the importance of being patient and waiting for the appropriate time to do things.

She says, "Our whänau (pupils' families) have given us the licence to plan our schedules and timing of activities for our children according to Mäori ways of doing things."  She claims that flexibility with time is important, as too is "moving beyond the structures which have been placed on us.  We need to be given our own timeframes to be able to develop things ....  We don't fit into other people's systems or structures or timeframes."  Her comments reflect the political nature of kura.  Mäori having control over time management and organisational structures in the delivery of the Ngä Toi curriculum is an important part of the process and the independent nature of Mäori schools.

She explores flexible methods of timetabling and structuring the curriculum.  "I'm interested in looking at ... the generic essential skills we can run across ... the period of a term .... (If) we look at a specific essential learning skill, e.g. maybe the ability for kids to create images ... into that would come the communication and information gathering skills.  I think we need to move away from the achievement objectives because (they) create distance between the child and the teacher ... whereas a child doesn't necessarily want to go on that pathway to get there."

Sophie sums up the socio-political nature of curriculum challenges, "Unfortunately history shows us that for most of the Mäori children, the pathways that people are showing them are wrong, so you know you've got to look at other ways."

Sophie interprets the Ngä Toi curriculum as promoting an integrated and creative approach with a degree of freedom for children.  She regards the freedom of early childhood play as synonymous with the intent of the Ngä Toi curriculum. "Kids at Köhanga (language nests for pre-school children) spend so much time role-playing.  You see the kids climbing up their forts ... doing the haka ('war dance') and pükana (facial expressions used in performance) as they are coming down the slide. Those things are all centred around Ngä Toi." 

She continues, "However in kura, there's an expectation from some whänau (families) that the children will be put into quite a rigid structured daily programme. At our kura we try really hard for that not to happen. The kids have got space to ... explore. You see, for example, kids in the corner thinking that they are the Queen Bee singers ...." 

Sophie values opportunities for creative development in the arts.  "What we want for five year olds is the ability to explore.  I worry that we put our kids too soon into a structured timetable.  Our senior kids ... have an hour of kapa haka (performance of Mäori dance and song) and an hour of taiaha (weaponry handling and performance) ... an hour of drama and every morning we go through the ceremonies of karakia (prayer) which is that big picture Ngä Toi stuff.  I worry that the kids perceive their learning as, 'Oh that's what Matua Robin does and that kapa haka is what we do with Whaea Steph and we only do choir with Whaea Kohu.'  They don't actually see how it all contributes to one picture."

Teachers and principals like Sophie who are involved in the implementation of Ngä Toi are grappling with the challenges of delivering the arts in Mäori immersion settings.  One of the purposes of the Ngä Toi professional development programme is to boost confidence and self-expression amongst Mäori teachers.  Our approach in the professional development programme has been to build teachers' strengths. Sophie recognises the value of this approach.  She says, "The irony is that Mäori strength in the arts can be off-putting for Mäori teachers.  We start to doubt our ability in the arts ... because we've got such strong role models."

Similarly for the children, Sophie advocates building on children’s strengths so she says, "One of the philosophies of our kura is that we work from the strengths of our kids. We have to celebrate our kids' successes ... and identify what the next level is, the next learning or teaching step ...."

She is clear about the benefits of Ngä Toi for the children in her school, "I know that there are many benefits because ... everything that they do in Ngä Toi is what you would want for kids.  They stand tall, stand confident so that they relate well in a range of settings and contexts."  Sophie surmises: "The movement back to indigenous cultures is yet to be explored fully." 

It is clear that as a dynamic culture Mäori have the ability to change over time and are in a position now where they can determine change for general-stream culture, even for the world! 

ARTISTIC TRADITIONS OF MÄORI

Through art traditions, Mäori give expression to all the forces within the total environment. Their art, whether it be dance, drama, the visual arts or music, invokes the aesthetic dimensions of wairua (spirit), mauri (life force), ihi (power), wehi (fear) and wana (authority).  

They draw their inspiration from their connection and relatedness to their environment.  For instance, the trembling of the air as seen on the hot days of summer is demonstrated in the wiri (quivering of the hands).  Kökirikiri (a type of foot movement) comes from the movements of a pükeko (swamp bird) testing the ground as it transfers its weight from one leg to other.  The violent shaking of the earth and lightning flashing across the sky are expressed by the chanting and performing in a traditional haka (dance).

As Mäori prepare and present art forms, they are ever-mindful of the wairua (spirit) and are respectful of their part in the cycle of life.  They represent their tüpuna (ancestors), they are their faces and they have been gifted with the many traditions passed down from them.  It is their job as educators to nurture and develop these traditions and then pass them on to the coming generations.

The main Mäori artistic traditions are divided into three disciplines in the Ngä Toi curriculum statement:

· Ngä Mahi a Te Rëhia - dance and drama

· Toi Puoro - music   

· Toi Ataata - the visual arts.  

Ngä Mahi a Te Rëhia (dance and drama)
Ngä tümomo haka

Ngä tümomo whakatautau

Kei reira ngä matamata tauhanga a tinana

Öna koringa, öna körero

E whakaari mai ana i Ngä Mahi a Te Rëhia.

(Ngä Toi i roto i te Marautanga o Aotearoa, 2001)

Translation:

The different Mäori dance expressions

The different Mäori theatrical expressions

They are the eyes, the body stances, the movements, the voices,

Expressing the Mäori performing arts.

From a Mäori worldview, drama and dance cannot be separated.  In the case of haka (Mäori dance) the dance, drama and music expressions are integrated.  A relatively contemporary style of performance that draws its expression from a traditional base is kapa-haka (performance by a Mäori dance troupe).  In contemporary New Zealand society, this dance form is performed at all levels from pre-school through to the national adult kapa-haka competitions that are held bi-annually.  

A kapa-haka performance is divided into six sections:

· entrance 

· waiata tawhito (chant)

· waiata-a-ringa (action song) 

· waiata-poi (dance performed with a tiny ball on the end of a string)

· haka (dance)

· exit. 

Haka (dance)

While haka is a generic name for all Mäori dance, it is more than dance alone.  

The late Hamana Mahuika of Ngäti Porou, an Eastern tribe, stated that haka was:

... not merely a pastime, but it was also a custom of high social importance in the welcoming and entertainment of visitors.  Tribal reputation often rose or fell on their ability to perform the haka. (Käretu, 1993)

Haka retains its importance as a custom for today's Mäori.

Forms of haka have existed throughout Polynesia, Micronesia and Melanesia since time immemorial.  It is said that there are up to sixteen different known types of haka. While some may be very similar, they each have their own distinct features and uses.  These range from the haka waiata, the forerunner to the modern action song, to haka pïrori, a haka of revenge and contempt.

Alan Armstrong in the book Mäori Games and Haka (Reed, 1964), describes the haka as:

... a composition played by many instruments.  Hands, feet, legs, body, voice, tongue and eyes all play their part in blending together to convey in their fullness the challenge, welcome, exultation, defiance or contempt of the words. It is disciplined, yet emotional.  More than any other aspect of Mäori culture, this complex dance is an expression of the passion, vigour and identity of the race.  It is at its best, truly, a message of the soul expressed by words and posture.

Such complexity, passion and discipline are still evident in haka today.  The origin of dance is credited to Tane-rore.  He was born of Tama-nui-te-rä, the Sun God and Hine-raumati, the Summer Maid.  Tane-rore is the trembling of the air, as seen on the hot days of summer.  It is represented by the quivering of the hands in the haka dance. 

Essential elements to the ultimate expression of haka are pükana (dilating of the eyes, performed by both sexes), whëtero (the protruding of the tongue) and pötëtë (the closing of the eyes at different points of the dance). Tïmoti Karetu (1993) states in his book Haka:
To the Mäori mind the dance is mediocre or substandard if pükana and

whëtero are absent .…

Toi Puoro (music)
Ko te puoro i takea mai i te wairua, i te ngäkau, i te hinengaro, i te toitütanga mai o te ao.

(Ngä Toi i roto i te Marautanga o Aotearoa, 2000)

Translation:

Music comes from spirituality, the heart, and the mind, from the remnants of those who have passed on.

Taonga Puoro (traditional Mäori musical instruments)

There is very little recorded information about Mäori musical instruments.  The traditional Mäori musical instruments in Western terms can be broadly grouped into four main areas: drums with vibrating covers, direct percussion as wooden gongs, wind instruments and string instruments.  However from a Mäori worldview the classification is related to the atua (god) of whom the particular instrument is a descendant.   

The family of taonga puoro instruments had many different functions, for example, in healing and at tangi (funeral ceremony) to farewell the departing spirit.  How they were used and for what purposes is known by only a few Mäori alive in New Zealand today.  However, along with the renaissance of the Mäori language and customs, the making and playing of the traditional Mäori instruments is burgeoning.   

One of the best known and used instruments is the köauau, a hollowed tube made from bone with two to five finger holes.  It was often played during events such as childbirth to ease the pain and is enjoying a resurgence in today's world. 

Mäori waiata (Mäori songs/chants)

Mäori waiata fall into a variety of genre.  To the unaccustomed ear, it is very difficult to distinguish the differences, but to the skilled ear they are profound, often an outcome of the content of the waiata and/or the rhythm.

Traditional styles of singing include:

oriori (a lullaby or song for children composed to sing to babies whilst they were still in the womb or to lull children to sleep); karakia (incantations or prayers that were used on every occasion of importance such as at tohi (naming ceremonies), before going fishing, to ensure gardens were plentiful or to ensure that bird hunting expeditions were successful); waiata aroha (a song of love or of unrequited love); pätere (a song of abuse sung in response to a personal slight); waiata mö te taiao (songs pertaining to the environment); pao (a derisive song and dance); waitata kanga (a song of abuse); waiata tangi (a lament); waiata poroporoaki (a farewell song); maimai aroha (welcome to the living and affection for the dead); waiata tohutohu (prophecy); waiata whakapae (song of protest); waiata whakautu (an answer to an insult); ngeri (action song or chant); tiwha (appeal for assistance in war); and ngaringari (song to make people pull together when working).

Toi Ataata (visual arts)

Ko te toki tope, ko te whao ngau, he tohu mauri

Ko te tätaki käwai he whakaara wairua

Ko te taumata atua, takaia ki te korowai parirau

E hikina ai i töna taongatanga ki te matakite, ki te rangatiratanga  

(Ngä Toi i roto i te Marautanga o Aotearoa, 2000)
Translation:

As the adze and the chisel bite, so does mauri (life force) reign

As the ancestor materializes, so does wairua (spirituality) emanate

As the poupou is smeared with köwhaiwhai, it is invested with significance

As the taumata atua is bound with fibre and clothed in feathers

It is elevated from a utilitarian object to one of portent and power 

(Art Education: Junior classes to form 7: Guidelines to the syllabus, 1991)

The visual arts were customarily centred on the whare tüpuna (ancestral house).  This house still serves as the meeting place for the community and is ornately decorated with whakairo (carvings), köwhaiwhai (painted rafter patterns) and tukutuku (woven panels). 

Whakairo (Mäori Carving)

Although Mäori did not develop the written word prior to the arrival of the Päkehä (European), their stories and genealogy were recorded in their carvings.  Carving, like all other traditional Mäori visual art forms is rich in körero (text or story).  

From a Mäori perspective, whakairo have significant spiritual value, a concept that is difficult to explain. Simply put, whakairo often represent certain chiefly people from a particular tribe and the wairua (spirit) of that person is embedded in the work.  The process of whakairo is surrounded by traditional incantations and embedded in tikanga Mäori (Mäori traditions) such as tapu (sacred lore).

To Mäori, the carved figures represent tüpuna (ancestors) and therefore have mauri (a life force).

Köwhaiwhai (painted panels)

Köwhaiwhai provide the relief between the whakairo (carvings) and the tukutuku (woven panels) in the meeting house, thereby enriching the visual dynamic.

The symbols and pattern in köwhaiwhai represent the natural elements in a rhythmical form.  For example, the koru (fern frond) represents the reincarnation element of life, with its new beginnings and continuity.  Each symbol has an exact, clear and well-known meaning which has evolved over time and been passed down from earlier generations.

In the main, Mäori artists have used the established structure, form and colour for köwhaiwhai.  Nowadays, whilst retaining the essential nature of köwhaiwhai, artists are experimenting with using the ideas of köwhaiwhai and representing them in different media and styles.  One artist even uses brightly coloured glitter to represent and to expand upon the original designs.

Raranga (Weaving)

Weaving has always been a dynamic part of Mäori culture.  With the arrival of Mäori in Aotearoa/New Zealand, with its harsher climate, the weaving styles and customs were adapted to the new-found plant varieties.

This long tradition of adaptation continues today.  Customarily a finely woven cloak is a symbol of chiefly status and is a much-treasured item.  Some are made with rare kiwi feathers woven into them.  These days one highly esteemed Mäori woman artist (Erenora Hetet), who has the traditional skills of weaving cloaks, also uses contemporary materials, such as metal, in a creative and flamboyant manner.  With her strong tikanga (customary) base, she has the freedom to explore her art form and produce dramatic new variations.

Mäori arts traditions occur in the world today with their wairua (spirit) and mauri (life force) intact.  The modern interpretations of the traditions are evidence of the dynamic nature of the Mäori culture.

TEACHING AND LEARNING APPROACHES FOR

NGÄ TOI IN MÄORI IMMERSION SCHOOLING
Ko ngä toi Mäori

He taonga tuku iho

Hei waitohu ahurea Mäori

e noho torohü noa ana

Hei waiü mö te whakatipuranga

Mai i te puna mätauranga o te Ao Mäori

Ko te toi Puoro, ko te toi o Ngä Mahi a Te Rëhia

ko te toi Ataata

Mei kore noa e puta ënei taha rerehua

Te Wairua, te mana, te ihi, te wana, te wehi, te mauri

(Ngä Toi i roto i Te Marautanga o Aotearoa, 2000)

Translation:

The Mäori Arts are a treasure from our forefathers.  It is nourishment for the people of this time, young and old, from the source of all beginnings.  Toi Puoro, Toi Ataata, Ngä Mahi a Te Rëhia console the yearning of the spirit, of the mind and of the body, not the least of which is the aesthetic dimension of te wairua (spirituality), te mana (respect), te ihi (essential force), te wana (authority), te wehi (awe) and te mauri (life force) shall be conveyed.

According to Conal McCarthy, a researcher in Mäori art, in an interview in September 2002, Mäori art prior to the coming of the European and to a certain extent, in today’s world is something that was and is an integral part of Mäori society.  It was related to being part of a tribe and it was part of the everyday life of that tribe.  Art was not something that was separate from life.  Words like taonga (treasure) and whakairo (carving) have different references from Western explanations of art.  They are a part of everyday existence rather than separate art pieces, distinct or solely aesthetic. 

The Mäori notion of art being integrated into society and a part of everyday life is making a progressive contribution to art education in New Zealand.  Ironically, traditional Western philosophy of art is now adopting the idea that art is a social product, that art is a part of life.  There is a movement away from the idea that visual art is only fine art in art galleries and that it is something you look at.  For example, Te Papa, the National Museum of New Zealand, demonstrates through its range of installations that art is a part of everyday life, encompassing the socio-cultural makeup of our country and its origins.

Perhaps because Mäori have always had an intimate relationship with the land and because this relationship was regulated by tapu (sacredness) and whakapapa (genealogy), Mäori of the past could not distance themselves sufficiently to be able to define art as Western traditions of landscape painting did.  It just was.  It just is.  (Ihimaera (Ed.) Mataora: The Living Face)

Mäori arts, Ngä Toi, are really broad and merge one discipline into the other very easily. It seems that Western culture has tended to segment the arts: painting is painting and dance is dance and so on. Such classification and categorisation can be limiting. Polynesian cultures seem more fluid and holistic.  Conal McCarthy says, "The big contribution … of Ngä Toi to New Zealand education and society … is that it’s presenting this kind of integrated … vision.  Earlier art education was all very well but it was very much ... like a Päkehä education system grafting on a little bit of taha Mäori (Mäori way).  But now that (Mäori) people are really having the input, the underlying kaupapa, the underlying philosophies are Mäori and it’s ... going from that base of kura kaupapa and köhanga across into the Päkehä realm."  
Mäori culture has always readily adapted to different and new circumstances.  To come from the Pacific Islands to Aotearoa/New Zealand required a tremendous shift in people’s view of the world and life.  The climate change alone meant adaptation in clothing and housing.  

The ability to change and adapt was once again tested with the arrival of European to Aotearoa.  Mäori were very quick to take advantage of the new technologies that the Päkeha brought with them and apply these technologies to their own situation. 

One example of this adaptation was the change in the style of the meeting houses after the arrival of the Päkeha.  Having steel in the form of nails, hammer and the chisel allowed Mäori to build larger meeting houses.  The relief in the whakairo (carving) became deeper.  A carved meeting house of that era is today seen as something very traditional.  But in their time, those early carved meeting houses were seen as very contemporary and controversial.  

The political climate of each era also added to the continuing shift in Mäoridom’s ability to not only adapt but also to determine one’s destiny in an ever-changing world.  These challenges have contributed to a society where the Mäori arts are rich and diverse.

Teaching and Learning Approaches

Conal McCarthy comments, “I think the Mäori arts are a really exciting area because they ... push the boundaries. This whole notion of Mäori art always being dynamic and changing is a really good model for Mäori society to grasp.  It will stop it from ossifying or becoming too orthodox or too strict or too sort of siege-like in its outlook at this particular time and there’s a danger of that happening I think.” 

It is the task of the teachers to assist students to understand the kupu (words).  They must provide the connected story and give interpretations based on oral knowledge handed down from the authorities of the past.  

In today's kura (schools), a wide variety of teaching approaches is used.  The children are learning in a whänau (family) based structure, with all ages represented in the one classroom.  Parents and adults are welcome, at all times under an open-door policy.  Often within this type of structure there will be a kuia or kaumätua (an elder) employed in the school.  This family style of environment enables learning to occur in a very natural way, equivalent to the best of home-learning situations.

Another dynamic within Mäori immersion teaching is what is known as tuakana/teina (older/younger sibling relationships).  The older children model the techniques, thereby learning themselves.  Being the guardians of knowledge entails their learning to deliver that knowledge to the younger students.

In the teaching of waiata (song) and kapa haka (dance troupe performance) the predominant style of teaching and learning is oral, that having been part of the Mäori culture for centuries.  

Keri Kaa, an esteemed Mäori educator who has worked for many years in the domain of Mäori arts, learnt Mäori music with the traditional methodologies as a part of her everyday life.  She says (2001) that, "Mäori music is inextricably bound up with our language, rituals and customary practices."  

As a child she lived with traditional music.  She describes hearing her father singing möteatea (traditional song-poems) as she drifted off to sleep.  He taught his twelve children by singing to them and calling on them to imitate.  He enriched their knowledge by teaching them the meaning of the words and the history of both the compositions and the composers.

The Kaa children learnt haka (traditional dances) while weeding their kümara (New Zealand sweet potato) gardens.  Their father chanted and they responded, using the garden tools as props.  He would cry, "If all else fails, keep the beat!”

While children today do not hoe kümara gardens in urban environments, the techniques of listening and imitating are still used effectively in modern schools.  As teachers gain knowledge of their own music traditions, they are able to pass on the in-depth understandings to children.  The children absorb the new knowledge in a holistic way and they are learning new concepts, skills and language that are relevant to them.

CREATIVITY WITHIN THE NGÄ TOI CURRICULUM
Whakairohia ki te toi awe haukura

Okioki ki te toi o ngä maunga  

Translation

Artistic excellence makes the world sit up in wonder

Constantly strive for that excellence

For each of the essential learning areas in the New Zealand Curriculum Framework, there is an equivalent marautanga (curriculum statement) for Mäori medium education.  Mäori medium education involves learning through the medium of Mäori language and incorporates a Mäori worldview.  There are two approaches to Mäori medium education: total immersion units within general-stream schools and kura kaupapa Mäori schools.  Some kura kaupapa Mäori do not use the marautanga Mäori, as those curricula are often based on Western philosophy, not Te Aho Matua, which is the philosophy underpinning kura kaupapa Mäori.

Prior to the development and the implementation of the Ngä Toi document, teachers who taught in Mäori immersion education had to rely on resources that were developed for general-stream education. 

Ngä Toi i roto i te Marautanga o Aotearoa - The Mäori Arts Curriculum Statement in the NZ Curriculum Framework

The Ngä Toi curriculum statement was written from a Mäori perspective, by Mäori, giving teachers a structure to plan and assess their art programmes.

The Ngä Toi document is the first of the Mäori curriculum statements for which the writers were given the freedom to develop totally from a Mäori worldview.  In delivering this particular curriculum, the starting point is a Mäori artistic base. Western and other cultural artistic expressions are studied by way of comparison and to increase children’s knowledge.  As explained in the section on ‘Teaching and Learning Approaches, ’ the Mäori arts are embedded in the aesthetic dimensions of te wairua (spirituality), te mana (respect), te ihi (essential force), te wana (authority), te wehi (awe) and te mauri (life force).

The Ngä Toi curriculum statement was launched in March 2001.  It provides Mäori immersion schools with guidance for planning programmes for all students in years 1-13 (aged 5-15 years).  

The aims of Ngä Toi i roto te Marautanga o Aotearoa are to:

· instil  a Mäori essence through the language and resources of the Mäori art-forms

· construct pathways so that all New Zealanders can pursue the different Mäori art-
forms

· nurture and strengthen the Mäori art forms of Aotearoa and foster learning of the 
contemporary arts

· raise awareness for all people, regarding the fruits and benefits of the Mäori arts

· strengthen the Mäori language and customs through the arts  

· support planning and implementation processes in Mäori immersion schools.

The curriculum identifies three disciplines of Ngä Mahi a te Rëhia, Toi Puoro and Toi Ataata.  These explore performing arts, music and the visual arts from a Mäori perspective. 

The curriculum statement includes mandatory requirements.  In years 1-8 (ages 5-12 years), students must study all three disciplines.  In years 9-10 (ages 13-14), students should continue to learn in all three disciplines.  As a minimum requirement, students must study at least two disciplines.  In the senior secondary school, years 11-13 (ages 15-17 years), students may elect to study specialist arts discipline programmes as made available by the school. 

For students in years 11-13 both curriculum statements complement and support achievement standards developed for the new National Certificate in Educational Achievement.  The curriculum statement also builds on the foundations for learning in the arts described in Te Whäriki, the New Zealand curriculum for early childhood education.  
Learning within the three disciplines, Toi Ataata, Toi Püoro, and Ngä Mahi a Te Rëhia, is approached through four interrelated strands:

· Tühura - Exploring

· Mahi - Making

· Mohiotanga - Understanding

· Maioha – Appreciating.

The four strands define key areas of learning for each discipline.  Within each discipline, achievement objectives are expressed at eight levels in accordance with the New Zealand curriculum framework.  They describe the scope and parameters for learning and identify the particular skills, knowledge and understanding to be developed within each strand of each discipline.  

Teachers develop specific learning outcomes for classroom programmes appropriate to the learning context.  They are guided in their classroom implementation by resources developed in support of the document.  Teachers are supported by national lead facilitators to help them implement the new curriculum.

Many of the teachers teaching in Mäori immersion classrooms are second language learners and the degree of Mäori language proficiency is varied.  The Ngä Toi curriculum provides language samples that help teachers to implement at each level, across the strands and within each of the disciplines.  These language samples provides the second language learner with examples to enrich and strengthen the language base through the use of sample questions and sample instructions. 

The aims of the language samples are to:

· give the teachers examples of the language that they can model to help children express their ideas

· encourage the students to share their ideas related to their artwork.

Encouraging Creativity - A Case Study
The following study outlines the processes used to take a story and adapt it for a performance. The children involved are based at a total immersion unit within a small city school. They are aged between 7-8 years.  The children are encouraged throughout the process to contribute and to express their ideas through movement and voice. 

The unit was planned using Level Two (age 7-8 years) in the Mahi a Te Rëhia (performing arts) discipline of the Ngä Toi curriculum statement.  Although the work links to all the strands, the strongest links are to the tühura (exploring) and the mahi (making) strands.  

The chosen achievement objectives state that the students:

· explore how they can use movement and voice to create a performance

· express their ideas through movement.

The sessions (lessons) that lead up to the performance are structured as follows:

Teacher reading the story 

The teacher shares the story of Tane me ngä Whetü.  They talk about the story and get their feedback about possible ways the children could move when performing the story as a dance performance.  They divide the story into sections.

Children exploring movement techniques/styles

The children learn and practise a movement sequence called ‘muscle and bone’.  This is an aerobic exercise that involves the children moving up and down the hall in two lines.  Each time the line starts again there are two new leaders who create a different way of moving.  During the movement, strong rhythmic music is played.  A major aim of the ‘muscle and bone’ exercise is to balance relaxation with energetic movement.

Vocal warm-up

This is as important as a physical warm-up.  It is conducted firstly as a ‘shake,’ an exercise to balance energy with relaxation.  It is an excellent exercise to warm up the voice and develop vocal resonance.  The teacher instructs the children to shake the body from the shoulders through to the legs and allow the voice to emerge in a relaxed but energised manner.  The voice becomes tremulous as the body shakes.

The second stage of the voice warm-up is the ‘call and respond’.  The leader calls using a number of Mäori consonant and vowel sound blends and the students copy precisely, using the same blend and the same rhythm.  Leaders are changed often.  The teacher encourages variety in volume, rhythm, quality and duration of the call.

The children practise movement derived from a Mäori base using an aerobic framework.

Learning movement from a Mäori base

The main aim of this exercise is to use movement from a Mäori base and to encourage the students to express themselves fully through movement, sound and voice incorporating the dimensions of physical, mental, emotional and spiritual being. They are given plenty of opportunity to practise these movements.  The use of sound, voice and using different facial expressions is encouraged throughout the process.

Moving as one

The children are divided into small groups with one child in the front as the leader.  The leader starts to move extremely slowly so that the others can follow exactly, giving the appearance that there is no leader.  

Choreography
The children are given lots of opportunities and support to use movement, sound, and voice to create a movement motif for each section of the story.  They practise and refine their ideas.  

Pulling it together

The teacher facilitates the process of weaving the sequences together to build a performance which retells the story.

Performance
The children perform the sequence to the whänau (family grouping in the school) or to the whole school.

Review and reflect

The teacher facilitates a discussion about the performance and the children reflect on the things that they have learnt.  They seek feedback from the audience.  Throughout this process the teacher has a key role to play.  Through open questions, encouragement, good humour, modelling, practice and reflection s/he help the children develop their own imaginative responses.  

The Ngä Toi curriculum document provides a structure within which teachers can develop creative activities.  The curriculum ensures that key learning takes place, whilst creativity is fostered.

TEACHER TRAINING AND MÄORI ARTS IN MÄORI IMMERSION SCHOOLING

Ngä Toi i roto i te Marautanga o Aotearoa is currently undergoing an implementation plan that is centrally funded and facilitated by the New Zealand Ministry of Education.  The implementation plan includes the following:

· appointment of national coordinator in Ngä Toi for teachers of children aged 5-15 years 

· professional development for all three disciplines with national lead facilitators

· support by national lead facilitators to implement the Ngä Toi curriculum  

· materials and resource development including on-line website access and professional support (www.tki.org.nz/arts/) 

· development and publication of national exemplars for ages 5-15 years in three disciplines.

In Mäori immersion education, it is important to note that there are not the numbers of teachers with expertise in the eight essential learning areas of the New Zealand curriculum framework as there are in general-stream education.  Teachers in Mäori immersion education are often selected as advisers or resource people in a particular curriculum area because they are confident and are willing to take on the extra learning, and not always because they have expertise in that area.  A situation that is apparent in Mäori immersion education circles is that nationally, Mäori resource teachers and Mäori advisers are the sole resource people who are expected to be experts in all of the curriculum areas.  

An initiative of the Ministry of Education in relation to the Ngä Toi contract was to train Mäori immersion/kura kaupapa classroom teachers to be the resource people for Ngä Toi and therefore responsible for the implementation of the Ngä Toi curriculum.  A stipulation of the contract was that the facilitators, after completing the training would implement the Ngä Toi curriculum in both their own school and in one other in their region.  

The forty individuals who trained to become national facilitators for Ngä Toi came from backgrounds of either practising as resource teachers of Mäori, Mäori advisers or teachers who were teaching in Mäori immersion units or Kura Kaupapa Mäori.  They came from every region of the country to ensure that the curriculum would be delivered nationwide.  

The professional development training for the facilitators occurred over a two-year period from 2001 to 2002.  Eighteen people trained in 2001 and this year, 2002, they have been implementing the curriculum in their schools.  Twenty-two people have been involved in the professional development training in 2002.  This will take the total number of arts teachers trained to lead Ngä Toi in schools to forty.  They will require ongoing support as they work in the range of Mäori immersion schools. 

Over a year, the training was divided into four one-week periods (one week per school term).  Each of the one-week periods focused on a particular discipline of the Ngä Toi curriculum. In the final week, the participants presented a unit of work that they had developed and trialled in one of their schools.  

The training programmes were based on four key objectives. The programmes were to:

· be inspiring 

· provide practical hands-on experiences related to classroom practices

· challenge and encourage debate over perceptions in each of the three disciplines 

· increase understandings in each of the three disciplines.

The Ngä Toi training packages have made available the opportunity to explore the range of expressions across the disciplines and to study both customary and contemporary Mäori art.  The opportunity to challenge and debate perceptions allowed participants to come to terms with Mäori art traditions and also to acknowledge the need to move forward, creating new and innovative works.

Training

A typical week’s programme for Ngä Toi professional development comprised a combination of activities.  For example, the puoro (music) conference held earlier this year involved the participants in a range of experiences, including writing waiata (songs), making soundscapes using Mäori musical instruments, recording songs and music, performing in a public space, going to the symphony orchestra, visiting a Mongolian throat singer and exploring the history of Mäori music.  The activities allowed the participants to use each of the strands of the Ngä Toi curriculum: exploring, making, understanding and appreciating.  The activities also allowed the participants to explore the elements of music as they are stated in the Ngä Toi curriculum: rangi (melody), üngeri (rhythm), tauira üngeri (rhythm pattern), tatangi (texture), hä (tone/timbre), oro (sound), tangiata (chord), manawataki (pulse/main beat), tümomo puoro (genre/style), reo (voice), haumarangai (high frequency sound) and haumaru (low frequency sound).  

Participants were involved in workshops specifically directed at increasing their understanding of the structure and language of the curriculum statement. The language of the new curriculum provides many challenges.  Much of the vocabulary is new to Mäori immersion teachers.  The process of learning about the new curriculum is double-layered.  Teachers not only need to explore the new vocabulary in terms of the arts conceptual meanings but also to learn the words as completely new Mäori vocabulary items.  For example, the word ‘manawataki’ means pulse or main beat.  Each participant has learnt this as a new Mäori word and they have also learnt the meaning of a pulse or main beat in terms of musical appreciation.

Pushing the boundaries

Aspects of the training certainly pushed the boundaries of the participants involved, particularly their perceptions of 'Mäori art' in each of the three disciplines.  They were challenged by a variety of questions.  How do we define Mäori music in today’s world?  Is it enough that the words are in Mäori? What makes the visual arts Mäori?  Is it crucial that the artist is descended from Mäori?  These questions and others in a similar vein have been explored and debated during the training sessions.  

One particular occasion which caused some debate involved a visit to meet an artist of Mäori descent.  His name is John Walsh and for some of the participants, his work was outrageous in terms of crossing the boundaries of tikanga Mäori (Mäori customs). Many of his viewpoints were contradictory to the beliefs of some of the participants. One particular example was based on the fact that a traditional Mäori meeting house has a tekoteko (a small carved figure) at the apex.  This figure usually represents a prominent person such as the ancestor that the tribe was named after.  John had created a series of paintings in which the figures on top of the meeting houses appeared as little ballerinas, thus challenging traditional notions of tikanga (protocol). 

The practice of Mäori experimenting with different ideas adds to the richness and diversity within the contemporary art world and Mäoridom alike.  With the renaissance of the language and culture occurring over the last two decades, Mäori are starting to feel safer within their culture.  Mäori artists are leading the way in terms of being experimental and innovative.

Conal McCarthy, a researcher in Mäori art, makes reference to another contemporary Mäori artist who explores the area of Mäori identity in her work.  Lisa Reihana made a short film in which she adopted a variety of different persona by putting on different hats, different make-up, different clothes representing herself not as one fixed individual person but as many different people whilst still being herself.  She thereby presented the idea of young Mäori of today being people who are secure in their Mäoritanga (Mäori way of being) on the one hand but who can also move within a global world and within a multicultural society.  According to Conal, "Theirs is not a singular fixed identity but an open, fluid, contested, fragmented kind of identity and that’s the way cultural politics is moving in the 21st century.  That’s the way post-modern Mäori art is moving as well, looking out rather than looking in."

On-line opportunities

The Ngä Toi website is a significant development because it is the first of the Mäori curriculum statements to go on-line.  The purpose is to provide professional development for teachers in Kura Kaupapa Mäori and Mäori immersion classes.  Teachers will have easy access to teaching and learning materials for implementing the Ngä Toi curriculum in schools.  The site will also provide links to the wider arts communities, such as information about kapa-haka competitions.  

Information on the site will go up in te reo Mäori (the Mäori language).  Once on the site, it will be possible for the viewer to go to one of the three disciplines to find information about:

· Mäori artists involved in that discipline 

· units of work that have been developed and implemented in schools

· examples of children’s work 

· case studies of what’s happening in schools 

· ways to use the curriculum statement (in powerpoint format)

· contact details for the Ngä Toi lead facilitators.

This information will be presented in video, audio and written formats.

Training the teachers to implement the Ngä Toi curriculum has been a challenge, but there are many hopeful signs that the supports being put in place will have long-term benefits for the teachers and students.  The professional development for the lead facilitators, the teachers and the resources such as the on-line material are all designed to build teaching capability.  The key thing for a successful outcome in delivering the Ngä Toi will be the continued and sustained support of teachers.

Conclusion
In conclusion, the future of Ngä Toi, the Mäori arts is in strong heart, given the support currently being provided in Mäori-medium education environments.  As documented in this report, there are strong traditions within the Mäori arts disciplines.  They have always been an integrated and natural part of a full and rich existence in Aotearoa/New Zealand.

The recently implemented professional development for teachers in the Ngä Toi arena, has been designed to ensure ongoing energy and creativity in the arts.  The world can expect to see and hear much more from Mäori artists in the future.
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