STRATEGIES FOR IMPROVING EXAM PERFORMANCE

3.1 (AS90490)   Analyse style in art

1. Students examine entire exam papers to see the possible ways questions could be framed.  

      The questions could be

· narrowly focussed upon one or two stylistic characteristics (e.g. “use of perspective and light” – 15th c., “artist’s method of paint application” - American)

· focussed upon genre (e.g. “treatment of the figure” – 14th c.,  “characterises the individual” in portraits – High Renaissance)
· broad, enabling candidates to discuss wide-ranging characteristics (e.g. “key characteristics of the painting styles” – Venetian, “features of International Style” – Architecture)
Note: Changes to the AS for 2006 mean that the questions will differ a little from the 2004 and 2005 exams i.e. students now have to “identify a range of stylistic characteristics”

2.  Students become familiar with a standard process of analysis.

     When analysing art works follow a standard practice in note taking – e.g. artist, name 

     of work, subject, composition, space, colour, light etc. This enables students to 

     develop a routine for providing an in-depth analysis of the work.  
3.  Students need to be able to recognise, and have developed a strong 
     understanding of, the key stylistic characteristics of an artist, period 

     or movement. 

     The student who rote learns a stylistic analysis of an art work is likely to flounder if the 

     question is narrowly focussed, or if it is asked in a manner that requires a particular 

     angle in the response. Students who understand the analytical processes should be 

     able to find evidence from the work to address the questions.  

    Students need to be able to distinguish between styles and explain reasons for 

     differences in style.
· Use methods which constantly review an art work or artist in relation to others 
· Create stylistic summaries and then use them to see when they do or do not apply to particular art works or artists. 

4.  Students require practice in analysing works, and related artists, that 
     they have not been specifically taught.  
· Consider the general stylistic characteristics of the movement, or period and give

        students practice in finding those characteristics in previously unseen art works. 

             These works could be by one of the artists you have studied, or an artist who 

             relates to the movement.
· Introduce a new art work, or artist, into a mock-exam or test

5.  Students should check the choices they have in the examination.

a. Most candidates will have studied three areas of study and they are required to answer in two areas for the exam. Even when they have done more study on two of the three areas, they may still find the question for the third area to be more accessible. 

Note: Changes to the AS for 2006 mean that the questions will differ a little from the 2004 and 2005 exams i.e. students now have to “describe meaning conveyed through a range of iconographic motifs”. While in past exams candidates were usually instructed to “identify at least TWO iconographic motifs” – they are likely to now be instructed to describe at least THREE”.

3.2 (AS90491)   Interpret iconography in art

1.   Students should carefully consider their choices in the exam. 

· Often candidates select the Plate (a) questions regardless of whether they are familiar or not with the art works. The non-plate (b) questions offer the opportunity for students to select works that they know very well.

· For this standard it is preferable to have studied the art works, particularly for the Renaissance areas of study, and therefore students should select their question carefully. They have six choices if they have studied three areas in class. 
2.   Students should be familiar with the terminology used in the exam.
Terms that appeared in the 2004 and 2005 exams and require understanding are:
· iconography

· motifs, iconographical motifs

· iconographical devices

· iconographic ornament (for Architecture)

· conventional iconography, traditional iconography

· narrative devices

· allegorical

· ornamental motifs (for Architecture)

· appropriated motifs
· photographed motifs and/or text (used for Barbara Kruger)
3.   Students require practice in interpreting iconography.

      Develop strategies which demonstrate the differences between listing and explaining 

      motifs or symbols (e.g. dove = Holy Ghost) compared with a fuller explanation of how 

      these convey meaning within particular art works.

· Use comparison to demonstrate how similar iconographical motifs can convey different meanings 

         e.g. two Crucifixion scenes – one which shows Christ’s painful death (The 
         Suffering Christ), another which puts greater emphasis on his conquest over 

         death (The Triumphant Christ). 

         e.g. two Feminist scenes – one which celebrates women’s achievements, 

         another which places emphasis on women’s forgotten achievements.

· Use a step-by-step process to build up knowledge 
         e.g. list symbols/motifs → list meanings → relate to content of the work as a 

         whole → interpret meaning → assess how important iconography is for 

         conveying meaning  

· Show students how the combined use of several motifs might follow iconographical conventions in narrating a story and can serve to give a full understanding of the artists’ intentions  
· For Renaissance topics, students can gain a fuller understanding of how motifs are used repetitively, (or conversely, how they are used in unconventional ways), through viewing wide ranging examples of depictions of particular religious subjects. For example focus a lesson on the subject Madonna and Child, a portion of a lesson on Adoration of the Magi scenes etc.
· For Modern topics, students could brainstorm the icons of the era, or the concerns relevant to a time or place, to understand the nature of the iconography of the time. They could, for example, brainstorm the 1960s era in America, or the concerns of Maori in the 1980s and 1990s. This may lead them to understand the significant content conveyed in art works. 
3.6 (AS90495)   Examine the context of an art movement

1.  Students should carefully read the examination questions. 

     The examination questions for 2004 and 2005 contained complexities that could be 

     overlooked by students.  

     For example:  Question Nine: Dada and Surrealism (2004)
1. Describe the situation in Europe during World War One

2. Explain how context influenced TWO art works

3. Discuss relationships between context and subjects and techniques
4. Assess whether political situation was the most significant contextual factor
5. relate this to emergence of Dada

     For example: Question One:  Fourteenth Century Italian Painting (2004)

1. Describe the social and urban life of Siena

2. Explain its influence on TWO paintings

3. Evaluate importance of that environment on development of naturalism
For example: Question Six: Northern Renaissance Art (2005)
1.   Describe the contexts that contributed to the growing popularity of portraits
2.   Explain the influence on two paintings by Van Eyck

3.   Relationships between context and the production of works
4.   Significance of portraiture in development of realism.
· 
Students could gain practice in dealing with the complexities by making bullet point lists of the factors, as indicated above.  

· Students could work in groups, each on a different factor and then amalgamate ideas on the whiteboard to create an effective response.

 2.   Students should be familiar with a range of possible approaches to the 
       questions. 

       The questions varied in their approach as follows:    

· Some questions required discussion of two aspects of context (e.g. “social and urban life” – 14th c, “corporate and guild patronage” – Italian Sculpture ) while other questions focussed upon one context (e.g.” Venetian environment” – Venetian art)
· A range of types of contextual knowledge was addressed (e.g. historical context - “situation in Europe during World War One” – Dada, cultural context – “elements of New York culture” – American, artistic context – “Primitivist context” – Cubism)
· For the second part of the question, to gain Excellence, candidates were expected to place art works within a broader context (e.g. “development of naturalism in Trecento painting” – 14th c,  “Northern Renaissance art in general” – Northern Art, “development of Modern American Art” – American) 
3.   Students should develop knowledge of context alongside analysis of works 
       Cognitive organisers can reinforce contextual knowledge e.g. a segment of a chart 

       or mind map can identify context as an aspect to address. 

Most commonly used terms
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